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Abstract
The purpose of this study, focusing on diversity in children’s literature, was to assist teachers in
choosing quality multicultural literature for students. Quality multicultural literature lacks bias,
avoids discrimination, racism, prejudice and sexism, and accurately portrays social issues,
historical details, and dialects in both the words and the illustrations. The goal of this project
was to provide teachers with criteria to use when evaluating multicultural literature. Howlett
and Young’s (2019) instrument for evaluating multicultural literature, Literary Criticism and
the Absence of Bias, was used to assess multicultural literature. The survey included questions
pertaining to inherent racism, bias, prejudice, and discrimination, and items emphasized the
acknowledgement of stereotypes, culturally relevant and historical contexts, and appropriate use
of dialect. By completing this work, teachers were better equipped to evaluate, choose, and
recommend multicultural literature to provide books for classroom use that reflect students’
lives. This action research project utilized interviewing to determine participants’ experience for
incorporating multicultural literature in their classroom libraries. A thorough examination of
the multicultural literature in teachers’ classroom libraries revealed that texts were generally
unbiased, which offered students windows into other cultures and mirrored their own lives.
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Section 1: Introduction to the Study
Introduction
When you turn on the television or scroll through the news, you’re likely to see or read
about racial injustices that people in our country are facing. These people are our students and
their families. For years, Black, Indigenous, People of Color (BIPOC) have faced systematic
racism that is perpetuated by people in power. According to the National Center for Education
Statistics (NCES), the racial and ethnic diversity in public schools has dramatically increased
over the last 20 years. In the fall of 2015, approximately 30 percent of students attended public
schools where minority students made up at least 75 percent of total enrollment. With the
increase of minority students in our public schools, the need for multicultural literature is even
more important. Banks, one of the leading scholars in the field of multicultural education,
defines multicultural education as a movement that is not gender- or ethnic-specific but a
movement that aims to empower all students, regardless of skin color or ethnic background, to
become “knowledgeable, caring, and active citizens in a deeply troubled and ethnically polarized
nation and world” (Banks, 1993).
Multicultural literature, according to Bishop (1997), includes “books that reflect the
racial, ethnic, and social diversity that is characteristic of our pluralistic society and of the
world” (p. 3). As educators, we have the power to fill our classroom libraries with books that
allow our students to see themselves on the pages. However, finding books that accurately
portray BIPOC can be difficult to find. We want to be sure that we don’t continue to “reinforce
and maintain old social patterns by setting up the American white middle class as the norm, and
all others as ‘multicultural’” (Bishop, 1997, p. 3). It is our job, as educators of students of all
racial and ethnic backgrounds, to provide students with multicultural literature that opens up
windows to other cultures and mirrors their own lives. This, coupled with a space where
students are comfortable discussing and interacting with text, encourages students to read,
learn, and take action (Galda, 1998).
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Background
As our schools become more diverse, it has become even more important to cultivate
collections of books that are multicultural in nature. In doing so, we inform our students and
afford them with rich literary experiences that provide them with windows into their own lives
and cultures, as well as mirrors into others. Bishop (1990) writes, “books are sometimes
windows, offering views of worlds that may be real or imagined, familiar or strange. These
windows are also sliding glass doors, and readers have only to walk through in imagination to
become part of whatever world has been created or recreated by the author” (p. ix). It is
important for all students, regardless of race or ethnicity, to read about and understand other
cultures, their hardships, their customs and beliefs. Books allow for students to see into the
world of others, gain insights and have rich discussions about the wonderful and harsh realities
of the lives of others.
Bishop (1990) goes on to say, “when lighting conditions are just right, however, a
window can also be a mirror. Literature transforms human experience and reflects it back to us,
and in that reflection, we can see our own lives and experiences as part of the larger human
experience” (p. ix). It is incredibly important for children to see themselves in the books that
they read. Students are more apt to read when they see children that look like them and have
similar experiences to theirs. It’s important that these books are culturally accurate in order for
students to truly see themselves in the literature. With the children’s multicultural literature
that is available today, albeit limited, teachers can cultivate a classroom library that is rich with
authentic, quality books that offer students mirrors and windows into diversity (Moller, 2016).
This requires that teachers understand the qualities of authentic multicultural literature that is
high-quality.
Rationale
Literature plays a vital role in the scholarly lives of our students, regardless of age, race
or socioeconomic status. In school, students interact with literature throughout the day; during
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their reading mini lessons, independent reading time, read aloud, and even during their writing
mini lessons. Therefore, it is imperative that we provide our students with literature that is of
quality and that represents our diverse population of students.
It is also crucial to include multicultural literature in our classroom libraries because
“children must be able to make connections with what they read to become proficient readers”
(Gangi, 2008, p. 30). When children see themselves in the books that they read, they are more
equipped to make text-to-self, text-to-text, and text-to-world connections (Gangi, 2008). If we
don’t provide children of color with books that are mirrors into their lives, they are less likely to
be able to make these connections. Based on publishing statistics compiled by the Cooperative
Children’s Book Center (CCBC), in 2015, 73.3% of books depicted white characters compared to
14.2% of books depicting characters from other ethnicities. In 2019, the numbers have
increased, but not significantly. 50% of the books published depicted white characters and 23%
depicted characters from other races (School Library Journal (SLJ) Staff 2019). Both white
children and children of color deserve access to books written by authors that look like them and
have similar backgrounds. Likewise, all of our students deserve to see themselves on the pages
of the books. As educators, we have the ability to provide our students with these rich
experiences.
Problem Statement
As many educators work hard to fill the shelves of their classroom libraries with
multicultural literature, there are also many educators who do not and continue to perpetuate
racial injustices. For those educators that work to provide their students with books that are
“windows, mirrors, and sliding glass doors” (Bishop, 1990), they are faced with the struggle of
building anti-bias libraries that grow the understanding of cultural differences and prepare
students for a world that if ever-changing and becoming more diverse (Howlett & Young, 2019).
The CCBC at the University of Wisconsin-Madison has provided annual statistics about
children’s literature published by and about people who are of diverse cultures since 1985. In
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2018, the CCBC received 3,653 books and of those, only 788 were written by diverse authors and
1,023 were about diverse populations. The CCBC also notes that the number of multicultural
books that are published has remained stagnant in the last 20 years (Horning, 2013). Therefore,
incorporating multicultural literature in our classroom libraries is challenging due to this
disparity. Howlett and Young (2019) synthesized research from Howe and Lisi (2013) and
Norton (2011) in order to develop their own checklist with questions that can be used to critique
and vet multicultural children’s literature. This is a wonderful resource for teachers to use when
working to cultivate a diverse classroom library for their students.
Theoretical Perspectives
Banks’ (1993) theory of multiculturalism, integrated with sociocultural theory, will
inform this action research project, which will seek to help teachers help students construct
knowledge as they become critical thinkers and readers of diverse literature, through which
children are able to perceive themselves and others as they interact with one another and the
teacher. Banks’ theory conveys the importance of integrating content from various cultures and
backgrounds in order to meet the needs of all learners, regardless of race. Sociocultural theory
(Vygotsky, 1978, cited by Woolfolk, 1998) holds that social interaction leads to continuous stepby-step changes in children's thoughts and behaviors that can vary greatly from culture to
culture (cited by Woolfolk, 1998).
My study will focus on the importance of the positive experiences and interactions that
students glean when they read multicultural literature. Reading about children in other cultures
helps to shape students’ worldviews and provides them with mirrors of their own lives and
windows into the lives of other cultures, essential components in the development of reading
identities.
Research Questions
Reading is an incredibly social act and a community of readers is created in our
classrooms (Howlett & Young, 2019). Facilitating opportunities for students to interact with
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multicultural literature that provides them with mirrors into their own lives and windows into
other cultures (Bishop, 1993) will be the crux of my work. A collaboration with teachers, school
leaders, students, and families will empower all of us to learn about other cultures and races. We
will work together to vet multicultural children’s literature and provide students with books that
are of quality. The following questions will guide this project:
1. How can teachers evaluate and choose multicultural literature that allows students to
learn about cultural differences, cultural concepts, and discuss difficult issues?
2. How can teachers use multicultural literature to take action in their schools and
communities?
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Section 2: Review of Literature
Introduction
The purpose of this study, focusing on diversity in children’s literature, is to aid teachers
in cultivating classroom libraries that promote diversity in literature. A checklist for evaluating
children’s literature (Howlett & Young, 2019; Howe & Lisi, 2013) will inform a collaborative
model and the criteria by which classroom teachers and I (the reading specialist) will work
together to evaluate the quality of each of the books identified for selection.
Definition of Terms
Black, Indigenous, People of Color (BIPOC) This construct has recently gained momentum and
attention with the advent of America’s new movement Black Lives Matter (citation needed). The
phrase “people of color” dates back centuries, with “B” and “I” referring to Black and
Indigenous, included to account for Black people with darker skin and Native American people
(Garcia, 2020).
Theoretical Perspectives
Multicultural Theory
Banks’ (1993) five principles of multiculturalism include content integration, knowledge
construction, equity pedagogy, prejudice reduction, and empowering school culture and social
structure. Content integration encourages teachers in all subject areas to infuse learning about
other cultures and races. Once this occurs, teachers help students construct knowledge by
understanding, investigating and determining “the implicit cultural assumptions and frames of
reference and perspective of the discipline they’re teaching” (p. 3), which, in turn, allows
students to become critical thinkers and readers (Banks, 1993). Equity pedagogy requires
teachers to mold their methods of teaching in order to engage students from all races and
genders and set them up for academic success. Teachers’ methods should also work to address
the natural prejudices that students enter the classrooms with; they must work to help students
develop positive attitudes toward all groups of people, no matter their racial background.
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Sociocultural Theory
Sociocultural theory (Vygotsky, 1978) refers to the importance of social interaction in
child development, which leads to incremental changes. Child development depends on
interaction with people and the tools that the culture provides (Vygotsky, 1978); these factors
help children to form their own views of the world.
There are three ways a cultural tool can be passed from one individual to another;
imitative learning, instructed learning, and collaborative learning (as cited in Zhou & Brown,
2015). In imitative learning, one person tries to imitate or copy another. In instructed learning,
students must remember the instructions of the teacher and then use these instructions to selfregulate. In collaborative learning, a group of peers strive to understand each other and work
together to learn a specific skill (Tomasello, Kruger, & Ratner, 1993). In order for this to occur,
learning must be interactive, and students should be involved in conversations in order to gain a
better understanding of the world around them. This can be done through the reading and
examination of multicultural literature which embodies people from other cultures and
backgrounds.
Studies Determining the Effectiveness of Providing Children
with Multicultural Literature
The Importance of Teaching Children About Race, Racism, and Racial Justice
Studies (Dunham et al., 2013; Williams & Steele, 2019) suggest that children hold
implicit racial biases toward various groups of people Dunham et al. (2013) found that children
as young as three years of age begin to show implicit racial biases. Their study involved a total of
883 White, Black and Asian children who ranged from 3 to 14 years of age. The children were
divided into groups and were asked to view a series of faces on a computer screen, stating if they
thought the faces were White, Black or Asian. The results of the study showed that both the
White and Asian children categorized angry faces more often as Black than White.

Krafick 13
A more recent study found that many young children have developed a pro-White bias
(Williams & Steele, 2019). The researchers studied 359 White children ranging from 5 to 12
years of age. The study revealed that children from 5 to 8 years of age exhibited a bias for their
own ethnicity when viewing photos or videos of children whose cultures and ethnicities were
dissimilar. For example, a Black child viewing a photograph of Black children tended to favor
the exemplar that was representative of his race, suggesting that children develop implicit racial
biases at a young age. Thus, a White, Asian, or Latino child similarly had a preference for the
child whose ethnicity he identified.
Providing children with high quality multicultural literature can diminish social injustice
for Black Indigenous People of Color (BIPOC) (Husband, 2019). Implicit racial bias can be
diminished through multicultural literature addressing injustices that BIPOC faces.
Participation in discussion about race and racism provides students with insight and
understanding into other cultures and backgrounds (Husband, 2019).
According to Bigler and Liben (2007), McKenna and Ossoff (1998), and Vittrup and
Holden (2011), children are exposed to racially stereotypical images when they interact with
social media, television, their peers, and family members. Teaching children about the effects of
racism and racial justice is another way to combat the stereotypes. Research shows that children
are exposed to racially stereotypical images as they interact with social media, television, their
peers, and family members (Bigler & Liben, 2007; McKenna & Ossoff, 1998; Vittrup & Holden,
2011). A content analysis of 155 children’s commercials Maher, Herbst, Childs and Finn (2008)
found that African American, Hispanic, and Asian people were disproportionately
underrepresented, which included a significant number of racial and ethnic stereotypes (Maher,
Herbst, Childs & Finn, 2008). Younger children often have a difficult time distinguishing
between fact and fiction and are more likely to accept the stereotypical information presented to
them as truth (Maher, Herbst, Childs & Finn, 2008). Using multicultural literature in the
classroom can help to mitigate stereotypes to allow students to distinguish between truth and
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inherent bias. Thus, conclusions about the presence of the inherent nature of racism underscore
the need for children to learn and understand about the effects of social justice and its impact on
the community.
In a study involving 72 White, middle-class students aged 3-6, Castelli, Zogmaister, and
Tomelleri (2009) concluded that the mothers’ implicit racial attitudes were significant
predictors of children’s attitudes. The children in the study were shown a drawing which
portrayed white and black preschool age male children. The children were asked to choose
which of the two children they would rather have as a playmate. The mothers of the children
were also tested to evaluate and compare their racial attitudes with those of their children.
Results affirmed that implicit racial attitudes of the parents and the children were consistent
with one another. The study concluded that the attitudes and biases of parents, whether positive
or negative, are communicated to and internalized by their children. Using multicultural
literature in the classroom can help to combat the stereotypes and biases that students bring to
school.
Stereotypes can also have a negative effect on academic tasks in the classroom for
students of color in particular (McKown & Strambler, 2009). In a study involving 124 children
ages 5 to 11, McKown and Strambler (2009) found that Black and Latino children were more
conscious of negative stereotypes about their racial groups than White children’s perceptions of
their own ethnicity. It is imperative for all students, not just students of color, to engage and
interact with multicultural literature. Multicultural literature can help to reduce these negative
stereotypes as they provide children with opportunities to learn about other cultures and races
in inclusive and non-stereotypical ways (Howlett & Young, 2019).
Exposing students to a variety of cultural and ethnic backgrounds helps to reduce color
blindness in teaching (Husband, 2019). Instructional color blindness refers to teachers who do
not see race and do not discriminate; they treat their students equally regardless of the color of
their skin. The research warns that ignoring issues of race make it difficult for children to
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identify and determine when they are witnessing or experiencing acts of racism and injustice
(Apfelbaum et al., 2010; Boutte et al., 2011; Kemple, Lee, & Harris, 2016). Therefore, taking a
colorblind or celebratory approach to multicultural instruction considers the varied races and
ethnicities of the classroom.
Apfelbaum et al. (2010) found that children who participated in a series of lessons that
underplayed or omitted the importance of diversity were less likely to identify injustices than
students who participated in lessons focusing on diversity. The study involved 60 children, 51
White and 9 Asian, ranging from age 8 to 11 who were tasked with the assignment of reviewing
different versions of one book. Half of the students reviewed a colorblind version of the book,
which ignored racial differences, and the other half reviewed a color-conscious version that
valued diversity. Upon the completion of reading of the book, the children listened to three
stories containing varying degrees of racial bias, and described the events of each of the texts
(2010). Results indicated that children who read the color-conscious version of the book were
more likely to identify racial injustices in the scenarios, confirming the importance for students
and teachers to engage in reading and discussion of multicultural literature depicting positive
and negative interactions for BIPOC (2010). Consequently, Apfelbaum (2010) concluded that
discussions between teacher and students helped to increase student awareness of the
importance of diversity.
Books as Mirrors and Windows
Bishop (1993) advocated for students to interact with multicultural literature that
provides them with mirrors into their own lives and windows into other cultures. Similarly,
Ladson-Billings (1995) calls for culturally relevant pedagogy, which suggests that students of
color will become more invested in education if teachers find ways to make it more meaningful
to their lives. Relevance is important, but “it is often reduced to a mirror-like understanding,
whereby young people of color are expected to find primary - if not exclusive - significance in
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literature that reflects their racial/ethnic/cultural backgrounds” (Sciurba, 2015, p. 309).
Therefore, it is important for books to be both mirrors and windows for students.
Sciurba (2015) collected data on Black and Latino males and ultimately interviewed
thirteen students who reflected on in-group diversity regarding how the young men found texts
relevant to their lives. The young men were taught by some teachers who looked like them and
who shared stories of their own lives that their students were able to connect to. The teachers
who didn’t look like their students infused the curriculum with books that the boys would find
culturally relevant. Sciurba (2015) found that, for the boys she interviewed, “at times relevance
involved seeing themselves, and at times it involved extracting meanings they could apply to
themselves or lessons they considered ‘important’” (p. 314). Therefore, it is important that
teachers provide books that students can relate to and that helps them to experience the lives of
others. Providing students with book choice is key and provides them with opportunities to find
relevance (Sciurba 2015).
Summary
The value of teaching and extolling the benefits of multicultural literature in the
classroom cannot be underestimated (Dunham et al., 2013; Williams & Steele, 2019; Bigler &
Liben, 2007; McKenna & Ossoff, 1998; Vittrup & Holden, 2011; Castelli, Zogmaister, &
Tomelleri, 2009; McKown & Strambler, 2009; Apfelbaum et al., 2010; Boutte et al., 2011;
Kemple, Lee, & Harris, 2016; Sciurba, 2015). Multicultural literature provides students with the
opportunities to see themselves and others in the books that they read. Additionally, classroom
discussions provide students with the tools for developing insights into other cultures while
diminishing implicit biases. When teachers and students engage in the reading of multicultural
literature depicting positive and negative interactions for BIPOC, students have opportunities to
connect to peers whose ethnicities might have previously dissuaded interaction. Research
confirms that filling classroom libraries with literature that celebrates diversity, calls attention
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to injustices, and informs students of other cultures and races is beneficial for all students, not
just students of color.
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Section 3: Methodology
Introduction
The benefits of utilizing multicultural literature in the classroom cannot be
underestimated (Dunham et al., 2013; Williams & Steele, 2019; Bigler & Liben, 2007; McKenna
& Ossoff, 1998; Vittrup & Holden, 2011; Castelli, Zogmaister, & Tomelleri, 2009; McKown &
Strambler, 2009; Apfelbaum et al., 2010; Boutte et al., 2011; Kemple, Lee, & Harris, 2016;
Sciurba, 2015). Multicultural literature provides students with the opportunities to see
themselves and others in the books that they read (Bishop, 1993). Research confirms that filling
classroom libraries with literature that celebrates diversity, calls attention to injustices, and
informs students of other cultures and races is beneficial for all students, not just students of
color. Therefore, assessing children’s literature for anti-bias criteria set forth in an evaluation
tool such as Howlett and Young’s (2019) Literary Criticism and the Absence of Bias: An
Evaluation Tool for Multicultural Literature (see Appendix A) is an important process before
putting books into the hands of children. The purpose of this study was to assist teachers in
choosing quality multicultural literature for students. Multicultural literature that is of quality
lacks bias, avoids discrimination, racism, prejudice and sexism, and accurately portrays social
issues, historical details, and dialects in both the words and the illustrations.
Participants
The participants in this study consisted of six elementary school teachers in a public
school district located in a diverse city in the Northeast region of the United States. The district
is home to 20 schools, 13 of which are elementary schools. There are approximately 12,000
students in the school district. The population of students within the school district was 50.6%
Hispanic or Latino, 33% White, 6.9% Black, 6.5% Asian and 2.8% identified with two or more
races (CSDE, 2018). Within the population, 26.2% were English Language Learners and 66.2%
were identified as being eligible for free or reduced-price meals. With a performance index of
64.3 for English Language Arts for the 2018-2019 school year, the district fell under the state-
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wide goal of 75 (Connecticut State Department of Education [CSDE], 2018). This district,
however, had seven elementary schools that were recognized as schools of distinction for growth
(CSDE, 2018).
Teacher participants in this study were engaged in coaching cycles with me, the
Language Arts Specialist. Mary (pseudonym) is a female kindergarten teacher, Evelyn
(pseudonym) is a female first grade teacher, Kristine (pseudonym) is a female second grade
teacher, Jenny (pseudonym) is a female third grade teacher, Robin (pseudonym) is a fourth
grade teacher and Paula (pseudonym) is a female fifth grade teacher. The study occurred over a
4 week period in the beginning of the school year. Although the sampling of teachers was small,
it satisfied the intent of this action research project, which was to evaluate the quality of
classroom multicultural children’s literature in terms of appropriateness, the extent to which
students see themselves in the literature they read, the absence of bias, discrimination, racism,
prejudice, and sexism, and accurately portray social issues, historical details, and dialects. If
successful, professional development could be conducted around this topic in order to reach a
greater sample.
Methodology
Howlett and Young’s (2019) instrument for evaluating multicultural literature, Literary
Criticism and the Absence of Bias (LCAOB) was used to assess multicultural literature during
the study. Focusing on the principles of multicultural education, the survey included questions
pertaining to inherent racism, bias, prejudice, and discrimination. Additionally, questions
emphasized the acknowledgement of stereotypes, culturally relevant and historical contexts, and
appropriate use of dialect. The survey consists of 13 questions and sub-questions to which
participants respond with a “yes,” “no,” or “n/a” as they think critically about the literature that
they are sharing with students.
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Materials
I used a set of interview questions for both the pre- and post-interviews with participants
(see Appendices B and C). A Google Form with the interview questions was sent out to
participants to complete. Google Meet was utilized to interact with the participants virtually.
The participants and I also utilized the LCAOB (Howlett & Young, 2019). I also provided the
participants with examples and non-examples of quality multicultural children’s literature.
Procedure
I scheduled dates to meet with the participants using Google Meet. In advance of our
first meeting, I asked the teachers to examine their classroom libraries for multicultural
literature that we would use together for research purposes. Data was collected in two ways: I
conducted pre- and post-interviews with each participant on an individual basis. Additionally, I
provided participants with professional learning on multicultural literature (see Appendix D).
Together, we read and reviewed multicultural children’s literature and participants discussed
the texts using the LCAOB (Howlett & Young, 2019).
Baseline Data

Baseline data was collected from the Google Form that was shared with participants. All
six participants responded to the form, with results showing that although teachers had
multicultural literature in their classroom libraries, they did not actively choose books based on
any certain criteria. Many of the participants expressed the need to learn how to intentionally
choose multicultural literature for their classrooms, as well as use multicultural literature to drive
students to take action in their schools and communities. They also expressed that the students in
their classrooms come from incredibly diverse backgrounds and that they see the purpose and
need for including diverse literature in their classroom libraries.
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Section 4: Data Collection and Analysis
Introduction
Research confirms that filling classroom libraries with literature that celebrates
diversity, calls attention to injustices, and informs students of other cultures and races is
beneficial for all students, not just students of color (Dunham et al., 2013; Williams & Steele,
2019; Bigler & Liben, 2007; McKenna & Ossoff, 1998; Vittrup & Holden, 2011; Castelli,
Zogmaister, & Tomelleri, 2009; McKown & Strambler, 2009; Apfelbaum et al., 2010; Boutte et
al., 2011; Kemple, Lee, & Harris, 2016; Sciurba, 2015). The purpose of this study was to assist
teachers in choosing quality multicultural literature for students. Quality multicultural literature
lacks bias, avoids discrimination, racism, prejudice and sexism, and accurately portrays social
issues, historical details, and dialects in both the words and the illustrations (Howlett & Young,
2019). The goal of this project was to provide teachers with criteria to use when evaluating
multicultural literature. By completing this work, teachers were better equipped to evaluate,
choose, and recommend multicultural literature in order to provide books that are windows and
mirrors into students’ lives. The following research questions guided the study:
1. How can teachers evaluate and choose multicultural literature that allows students to
learn about cultural differences, cultural concepts, and discuss difficult issues?
2. How can teachers use multicultural literature to take action in their schools and
communities?
Data Collection and Analysis
Throughout the six-week course of this action research project, I collected data on the
inclusion and use of diverse and quality multicultural children’s literature in elementary
classrooms. I used a Google Form to interview six individual teachers that I worked with in
order to gain an understanding of their knowledge and use of multicultural literature in their
classrooms. After gathering data from the pre-interview (see Appendix B) that I conducted with
participants, I looked for themes in the answers. It was evident from the responses that the

Krafick 22
participants did not intentionally choose multicultural literature based on any criteria when
using these books with their students.
After the pre-interviews were conducted, I met with teachers twice in order to provide
them with professional development around the topic of multicultural literature and the
importance of providing students with books that serve as windows and mirrors. We then
examined the participants’ classroom libraries, where we found a wide range of what appeared
to be multicultural literature. After discussing the importance of evaluating multicultural
literature for the absence of bias and prejudice, the participants determined that we needed to
take a closer look at the books that we found in their classroom libraries.
Prior to using Howlett and Young’s (2019) evaluation tool to evaluate multicultural
literature with the participants, I explained the tool and modeled its use. Each teacher then
chose three books from their classroom libraries to evaluate. I scheduled individual sessions in
order to assure the participants felt comfortable evaluating the literature they had chosen using
Howlett and Young’s (2019) tool. After the initial sessions, participants evaluated the other two
texts independently. We discussed the evaluation tools at a mutually-agreed upon meeting so
that participants might feel free to bring up concerns and questions. At the conclusion of our
work together, teachers participated in a post-interview (see Appendix C), using similar
questions that were asked initially.
Data Interpretation
A thorough examination of the multicultural literature in teachers’ classroom libraries
revealed that texts were generally unbiased, which offered students windows into other cultures
and mirrored their own lives. Each Kindness (2012) by Jacqueline Woodsen and The Name Jar
(2001) by Yangsook Choi were two examples of multicultural literature that respected the
guidelines of Howlett and Young’s (2019) evaluation tool. However, we did find books that
incorporated other cultures, but included negative and stereotypical portrayals of other cultures.
The depictions of Chinese, Middle Eastern, African and Russian cultures were negatively
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stereotyped in If I Ran the Zoo (1950) by Dr. Seuss; whereas the White characters bore no
stereotypes. In the novel The Indian in the Cupboard (2003) by Lynne Reid Banks, ethnocentric
undertones were present.
At the beginning of the action research project, the participants felt that they did not use
any specific criteria for evaluating and choosing multicultural literature for their classroom
libraries. After our work together, it was evident that teachers had a strong understanding of the
criteria used when choosing multicultural literature for their students and for their classroom
libraries based on their answers to the post-interview questions.
Themes
Various themes emerged from the action research project whose purpose was to heighten
awareness of criteria inherent in high quality multicultural literature: teachers’ changing views
about criteria used to select appropriate multicultural literature to represent the diverse tapestry
of the classroom, value systems, and social justice. Prior to our work together, participants were
not aware of any set criteria for selecting and using multicultural literature in the classroom.
Teachers chose books based on recommendations from others, which included well-loved books
that had stood the test of time.
Another theme that emerged was that, prior to our work, the participants didn’t feel that
their classroom libraries were biased. The participants expressed that they always tried to
include books with characters from different ethnic backgrounds. They also tried to include
books with multicultural storylines. However, we found that these books were not always absent
of bias or prejudice due to the fact that the participants did not have any set criteria to evaluate
the literature they chose.
After our work together, I decided to host a focus group so that the participants and I
could have an open and honest conversation regarding the work that we had completed
together, in which I posed the following question: Now that you have used an evaluation tool for
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selecting appropriate multicultural literature for classroom use, how has it helped you and how
will you continue to use it?
Mary (pseudonym)
A veteran kindergarten teacher with 17 years of classroom experience, Mary expressed
that she felt that she needed to add more picture books to her classroom library depicting people
from various cultures so that her students could see themselves in the books that they read.
Prior to working together, Mary noted that conversations with students were one-dimensional:
Students reported that the character was either “nice” or “friendly.” At the end of the study,
students were able to share why characters exhibited certain traits. Despite the fact that her
students are only 4 and 5 years old, Mary noted that her students were able to have mature
conversations about books that she reads and discusses with them. She felt that discussing
differences in race, backgrounds and culture was work that her students could and should be
exposed to in order to help them learn and grow as members of a school community.
Robin (pseudonym)
Robin, a veteran fourth grade teacher of 17 years, remembered a time when multicultural
was a literary genre with too few depictions of students actually seeing themselves in the
literature they read. She felt that it was equally important for students of all ages to have access
to books that allow them to see themselves and others in the illustrations and in the words.
Robin appreciated learning about a new tool to use to evaluate the literature in her classroom
library, particularly because the tapestry of her class has evolved and changed ethnically,
socioeconomically, and culturally since she started teaching. Prior to the study, Robin did not
have any set criteria to evaluate the literature that she chose for her classroom library. At the
end of the study, Robin committed to using the evaluation tool in order to provide students with
unbiased multicultural literature.
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Evelyn (pseudonym)
A first grade teacher of 22 years, Evelyn expressed that she needed to add more books to
her classroom library that depict people from various cultures and backgrounds working
together, especially since her students are seeing such division in the country at this time. Prior
to the study, Evelyn felt that she didn’t have enough books in her classroom library that acted as
windows and mirrors for students. By the end of the study, she had a list of books that met the
criteria of the evaluation tool that she wanted to add to her library. She felt that sharing books
with characters from various backgrounds who encounter difficult situations would be helpful
more now than ever before given the current situation in our country. Like Mary, Evelyn felt that
he students could handle the discussions that ensued despite being young. She felt that all of her
students would benefit from these experiences.
Paula (pseudonym)
Paula, a fifth grade teacher of 35 years, agreed that, now more than ever, books that
instill a sense of community among all races and ethnic backgrounds are incredibly important to
read, share, and discuss with students. Paula was also grateful for new learning and the
guidance that the evaluation tool provided, admitting that she needed to update the novels that
her fifth grade students have access to; she felt that the novels in her classroom library were
dated and didn’t include enough characters from other races and backgrounds that her students
could identify with.
Kristine (pseudonym)
Kristine, a second grade teacher of 27 years, admitted to not having added books to her
classroom library in several years due to the lack of school funding. She took our work a step
further and used Howlett and Young’s (2019) evaluation tool to overhaul her classroom library;
she planned to keep the books that were absent of bias and would get rid of the ones that
weren’t. Kristine expressed that it was difficult, at times, to get rid of books that turned out to be
biased due to the fact that she and her students had fond memories of reading these books
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together. She also wanted to add a few other books to her classroom library based on student
recommendations.
Jenny (pseudonym)
Jenny, a third grade teacher of 14 years, also felt that her library was lacking books with
characters from a variety of races and ethnic backgrounds. Jenny and I visited Kristine’s
classroom once she finished overhauling her library in order to see the progress that was made.
Jenny utilized both me and Kristen as mentors in this process in order to make sure that she was
using Howlett and Young’s (2019) evaluation tool properly. Jenny didn’t have as many books to
discard due to the fact that she hadn’t been teaching as long and her classroom library wasn’t as
extensive. She did, however, have a list of anti-biased books that she found through her own
research that she plans to add to her classroom library.
Summary
All of the participants felt that becoming familiar with the criteria for high quality
multicultural literature was just what they needed for themselves and for their students. As
teachers of diverse populations, they felt that their students should see themselves in the books
that they read and gain insight into other cultures by reading and immersing themselves in
books with characters that look differently than they do. Utilization of the Howlett and Young’s
(2019) instrument for evaluating multicultural literature, Literary Criticism and the Absence of
Bias allowed teachers to provide their students with books that serve as mirrors of their own
lives and windows into the lives of people from other cultures and backgrounds.
Recommendations
Because this study involved only six teachers from one school, results cannot yet be
generalized. However, as a case study in which six teachers acknowledged their evolving
perceptions prior to and at the end of the study clearly demonstrates the need for future
research to encompass a larger participant pool across multiple districts and multiple schools,
including both diverse and non-diverse populations. The effectiveness of multicultural
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literature in the classroom cannot be underestimated: Using multicultural literature to provide
students with mirrors and windows into their lives and the cultures of others not only helps
students to think critically about the interactions with others, but also contributes to the
development of their personal worldviews.
In the meantime, I will share my findings at Sacred Heart University’s 8th and 9th
Literacy Conference in April of 2021. As of this writing, I plan to submit my manuscript to
Digital Commons, the university repository for scholarly writing. Finally, I will discuss the
results with other elementary educators at my school and in the district in order to increase
awareness around the benefits of using multicultural literature with students to provide
opportunities for seeing themselves and others in the books that they read and discuss.
Conclusions
The benefits of utilizing multicultural literature in the classroom cannot be
underestimated (Dunham et al., 2013; Williams & Steele, 2019; Bigler & Liben, 2007; McKenna
& Ossoff, 1998; Vittrup & Holden, 2011; Castelli, Zogmaister, & Tomelleri, 2009; McKown &
Strambler, 2009; Apfelbaum et al., 2010; Boutte et al., 2011; Kemple, Lee, & Harris, 2016;
Sciurba, 2015). Research affirms that filling classroom libraries with literature that celebrates
diversity, calls attention to injustices, and informs students of other cultures and races is
beneficial for all students, not just students of color. Therefore, assessing children’s literature for
anti-bias criteria set forth in an evaluation tool such as Howlett and Young’s (2019) is an
important process before putting books into the hands of children. Providing criteria to use
when evaluating multicultural literature helps teachers to be better equipped to evaluate,
choose, and recommend multicultural literature in order to provide books that are windows and
mirrors into students’ lives.
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